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Historical Narrative
Introduction

Ancient Egyptian people began to live besides the River many thousands of years ago.
The civilization referred to as ancient Egypt begdren the rule of pharaohs started in 2920 BC until
the end of the dynasties of the pharaohs in 32ZHB(tt, 2003). Studying ancient Egypt allows
students to learn about the contributions of padlizations and its influences on the present dorl
By engaging students in studying the architectwaiders of the Ancient civilization, studying the
puzzling writing system known as hieroglyphics, lgmag artifacts and paintings in connection with
the use of papyrus and pictographs, learning alaoubus pharaohs, and focusing on mummification
and afterlife, a student can begin to learn abweitistory of a culture that is significantly diféat
than their own.

Numerous History and Social Studies Standardsddeeased through the various lessons and
artifacts in this unit. Specifically, this unit@msses SOL 2.1 where students learn about the
influences of both ancient China and Egypt on tlesent world. Specifically students learn aboat th
architecture, written language, and artifacts. SQLand 2.6 emphasize using map and globe skills i
association with the study on Egypt. The Natighabgraphy Standards are also covered with the use
of geographic representations, tools, and techieddg various activities. National StandardsAadr
Education are met through artifact activities faisn appreciating the cultural creations of the
civilization. This unit of activities focused omaient Egypt works to tie together map skills atieg,
art appreciation activities, biographies of famodividuals, structure of the social class, ancbade
on contemporary issues that Egypt faces. A compilkgtof many of the standards addressed through
the narrative and activities is included in Apperéli
Egyptian Culture

The ancient Egyptians are known for their architedtstone monuments. Many of the
monuments still stand in the desert today. Thgsanpids, tombs, temples, and colossal statueslrevea

the beliefs and technology of their creators (I28@3). The projects reveal expert planning skills,
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precision in measurement, and a huge workforcdaroAsmers, mathematicians, architects,
stonemasons, overseers, and laborers were alviedah the creations (Hart 2003). Moisture, wind,
sandstorms, and tourists have damaged the arah@éstructures over the thousands of years, faut th
monuments still represent the power and prominémateancient Egypt held in the world.

Egypt’'s geographical features contributed to theeess of the ancient culture, the most
important of which was the rich fertile soil proed by annual flood of the Nile. Farming in Egypt
was dependent upon the cycle of the Nile River. Eggptians distinguished between three seasons of
the river (Hart, 2003). The flood time or “timeiatindation” was when all work stopped. This pério
lasted from July to October, after which minerahrsilt was deposited on the banks. The planting
period or “time of emergence” was from NovembeF#bruary. Irrigation was possible during this
period due to the dikes and canals that were alaitg the river (Hart, 2003). Finally, the hariegt
period occupied March to June. Farmers would hathescrops by cutting them down with sickles.
The ancient Egyptians cultivated wheat, emmerglyadnd several other cereal grains, which they
used to make their two main food staples, breadbaed. Papyrus growing on the banks of the Nile
River was used to make paper, river boats, ropgbywven boxes, baskets, mats, and sandals.
Vegetables and fruits were grown in garden plotiigher ground and were watered by hand.
Besides crops, farmers also raised cattle, shegps,gducks, and geese for food (Hart, 2003).

The Nile was also important for fishing and forilidgating trade. Fish could be harpooned,
caught with hooks and lines, or swept up into netsle from papyrus twine. Ships sailed up and
down the Nile loaded with goods for trade. Phasa@kchanged grains, textiles, paper, dried fish,
beads and luxury items for copper, spices, ebmayyj and incense from foreign lands (Hart, 2003).
Countries that were defeated in war or wanted tlyibadly toward the pharaohs paid tributes. These
tributes included gold items, live animals suclibaloons and horses, logs of ebony, and expensive

wheeled chariots.



The style of dress and fashion of ancient Egypevedfected largely by the climate. People in
ancient Egypt dressed in light linen. The clotrswpically white and was decorated with heavily
starched pleats (Martin 15). Egyptians used loagligplay rank and status (Crisp 14). Some colored
their hair with henna, others shaved their headept it cut short to keep cool and prevent disease
(i.e. lice) (Crisp 15). Children had their heataxged except for one long lock - the side lock aiti.
Wealthier Egyptians owned wigs which they woreldanquets and ceremonial events. The wigs
protected the wearers from sunstroke and in lated, even village women wore them when they
worked outside (Hart, 2003). Mud and oils wereagally used as protection from the harsh climate.
The Egyptians used ointments, usually made froty tats or mud, to keep their skin from drying out
in the heat of the day (Hart, 2003). Men and wonheth rich and poor, owned jewelry and used
make-up, especially eye paint. Kohl, the heavk daake-up applied around their eyes served many
purposes. For example, it absorbed some of thie §lam the sun and protected from eye infections.
Men and women wore jewelry both as decoration antlutk—certain images (charms—i.e. cat or
scarab beetle) were believed to protect againk{@hrisp 14).

Paintings from ancient Egypt told stories aboutgbes lives and what they thought afterlife
with the gods would be like. Detailed scenes vpai@ted on houses, temples, and tombs. The
religious nature of ancient Egyptian civilizatiorfluenced the arts. Many of the works of ancient
Egypt include deities and pharaohs, who were alssidered divine after death (Hart, 2003). Every
animal portrayed and worshipped in the ancient Eggpart, writing, and religion was indigenous to
Africa. The process of painting involved a seq@eoicevents. First a stonemason smoothed the wall
and covered it with plaster. The plaster was tharked with a grid. Next an outline scribe used
black paint to transfer the designs onto the veaadiftonemason then chipped out main figures from the
background, and finally painters painted the figuféled in the background, and finished details o
top of the base colors. Important people in thatpays were always portrayed as larger than anyone

else who appeared in the picture (Hart, 2003).



The Rosetta stone is a multilingual text writtemiaroglyphs, demotic, and Greek, and
enabled linguists to begin the process of hierdglypcipherment (Hart, 2003Egyptologists refer to
Egyptian writing as hieroglyphs. The hieroglyphaript fell out of use around 300 AD. Attempts to
decipher it in the West began after the fifteerghtary, though earlier attempts were made by Muslim
scholars.

Egyptian Society and Belief Systems

Ancient Egyptians believed that their life forcedasoul had to be united with the body after
death, so body preservation was important. Pdeggptians were buried in the desert where the sand
and heat naturally dried their bodies. Grave gdndaged with the bodies of the rich and the poor
included food, tools, and jewelry. Wealthy Egyptidnad their bodies mummified and placed with
their belongings in special tombs. The coffinsevenclosed in large stone boxes, or sarcophagi, to
protect them from tomb robbers and attacks frona ailimals (Hart, 2003). Upon a pharaoh’s death,
the pharaoh would be buried in elaborate templiesifiith treasure and often flanked with statues.
One of the most famous remnants from a pharaohipleis the Colossi of Memnon. The Colossi are
two giant statues of Pharaoh Amenhotep Ill. Theimal purpose of the colossi was to stand guard at
the entrance to Amenhotep’s mortuary temple, wiiak the most elaborate in Egypt at the time it
was built. The temple itself collapsed in an Equidke in the first century B.C., leaving the coidss
guard an empty field (Hart, 2003). Although thetsues are experiencing the effects of weathering
and face the danger of rising groundwater levaksy @re still standing today (Akhet Egyptology,
2006).

The people of Ancient Egypt were divided into césswithin the society. The social structure
was shaped like a pyramid. The pharaoh, or rulas, at the top. Next in the hierarchy was thefchie
minister who organized taxations, supervised afiticeiand irrigation systems, and represented the

pharaoh in court. Royal family and temple priestse also honored citizens. Craftspeople occupied



lower place in society, and the peasants formedhbtige group at the bottom of the social pyramid.
Slaves, captured in war conquests, did not haveighis at all (Hart, 2003).

Many of the artifacts found in ancient Egypt werad®a by potters, stonemasons, carpenters,
glassmakers, leather makers, metalworkers, andgesveCraftspeople worked in communal
workshops, and everything they did was part ofttlaen effort (Hart, 2003). Ancient Egyptians did
not use money; workers received their wages irheltlodging, bread, onions, and beer. Women did
most of the weaving in ancient Egypt.

The ancient Egyptians viewed men and women, angdledé@m all social classes except
slaves, as essentially equal under the law. Bah amd women had the right to own and sell
property, make contracts, marry and divorce, rec@iteritance, and pursue legal disputes in court.
Ancient Egyptians usually married within their osocial group. Girls often became brides when they
were about twelve years old; boys married at abmuteen (Hart, 2003). Married couples could own
property jointly and protect themselves from divby agreeing to marriage contracts, which
stipulated the financial obligations of the husbémdlis wife and children should the marriage end
(Wikipedia, 2007).

Being a scribe in the Egyptian society was a resie position. Student scribes took up to
ten years to memorize the several hundred hierbglyggns. They also had lessons in astronomy,
mathematics, astrology, practical arts and gamdsparts (Hart, 2003). Boys were the ones to be
educated in the schools. Girls stayed at homdesmrded music, dancing and housekeeping skills
from their mothers.

Pharaohs were the kings and queens in ancient Egyypthey were worshipped as gods both
during their lives and following their deaths. Quaticular famous female ruler in ancient Egypswa
Hatshepsut of Thebes who ruled from 1473-1458 B4art, 2003). Early in her life, after the
unexpected deaths of her brothers Hatshepsut'srfaimed her half-brother as the next pharaoh. He

insisted Hatshepsut marry her half-brother. Tadeepted as the next pharaoh, Tutmose Two needed



to marry the daughter of a reigning king, as rdyfabd was carried through women’s blood. Shortly
after Hatshepsut's marriage, her father died amedogitame Great Queen at the age of fifteen. Her
time was divided between co-ruling with her husband keeping up with her lessons in reading,
writing, math, and history (Leon, 1998). The otitge Tutmose defied Hatshepsut was right before he
died when he named his only son Tutmose Threeeasekt pharaoh. Hatshepsut was furious, as she
believed herself to be the better ruler. To prosesélf, Hatshepsut became what no other woman in
Egypt’s history had ever become: the god-king ofiga female pharaoh.

Hatshepsut knew that in order to win full accepeaamong the priesthood, the nobles, and
other people of Egypt, she needed symbols to cartigr as pharaoh. She hired an architect,
Senenmut, to work on a temple in her honor. AltdioEgypt was already had many temples, this one
was special because it was a garden for her fatregod Amun. (Pharaohs often claimed familial
ties with gods as it made them more divine.) Hgpsht's temple became one-of-a-kind in Egypt as
the three terraces of the temple glowed white againe coral-colored cliffs in the background. Qe
walls of the temple, she had pictures of hersele@ beginning with herself as a child to her gein
crowned as king of Egypt. Also depicted was aypeebf her mother being visited by the god Amun,
and Hatshepsut being chosen by the god to be Kiognake sure she was well-known throughout her
entire kingdom, Hatshepsut had a huge numberatfest and murals of herself (as pharaoh) put on
display throughout Egypt.

Once her rule was legitimized, Hatshepsut turrexcehergy toward other projects she wanted
carried out. As the years rolled by, Hatshepdtitier mark upon the country: mining in the south,
creating new sculptures, papyrus, and obelisksenEvough her reign was productive and great, all
things must eventually come to an end. Tutmosed faras put on hold from his reign for over twenty
years, and was now becoming power hungry. Ondebame pharaoh, he did his best to wipe
Hatshepsut's legacy from the records. He hadtatues destroyed and thrown into a quarry, and her

name scratched out of monuments and inscriptioaspiie his best efforts, Hatshepsut and her deeds



as Egypt’'s female pharaoh remained. Today, ardbgists and historians have shown interest in
Hatshepsut's life. Thirty-five centuries after higrath, the legacy of Hatshepsut and her energmetic
passionate rule still remain at large in Egypt.

One of the most well known male pharaohs is Tutankim, who is better known as King Tut.
During his time as pharaoh, which began upon hisni@ death when he was only about nine years
old, King Tut did little to advance Egyptian sogietHowever, he became famous in 1922 when his
tomb full of treasure was discovered by archeotdgmvard Carter. Up until the discovery of King
Tut’s tomb, it was believed that all royal tombsiheeen robbed and drained of their treasure. Heor t
first time, a tomb, which was almost intact, hadrbédiscovered and remained hidden from robbers for
thousands of years. The tomb revealed an elabltegty/le that many people could only dream about
as well as providing clues and insight into King'$uife and how he lived (King Tut, 2006).

The rulers that came after2@ynasty ended in 1094 BC were not strong. Citzesgan to
disobey laws and robbers plundered tombs. Withratbuntries growing stronger, the Egyptian
empire was overrun and invaded by the foreign cerms. Nubians, Assyrians, Persians, Greeks,
Romans, and Arabs all had their turn in ruling Bdypart, 2003). The Greeks created a dynasty
whose rulers spoke Greek and worshipped the Greg& gThe Romans spread Christianity to Egypt,
until the Arabs invaded and made Islam the stdigioa and Arabic the official language.

Closing and Legacy

The civilization of ancient Egypt will never be gmtten. Ancient Egypt’s treasures were
discovered in 1798 with the invasion of Napoleom&uarte’s army. Since then, Egyptologists have
studied the remnants of the civilization that weedl preserved by the arid climate of the dese#r{H
2003). Many of the remnants from ancient tombsramuseum displays, including the British
Museum. Mummies, tombs, temples, pyramids, thegpkthe Rosetta stone, hieroglyphics, tomb
paintings, and grave goods will forever keep peantkerested in the lives of the ancient peoplee Th

expert skills of the architects who built the pyrdsnand the sheer amount of labor to build the



pyramids at Giza will always be admired. Additibp#he adaptation abilities of the people to work
around the river’s cycles are still used to thig.dginally the hieroglyphic writings remain on s&o
and papyrus to share the daily life, traditiong] aanquests of the past with the contemporary world
(Hart, 2003). It is important for students to leabout the civilization that existed and contitme
appreciate the advancements that Egypt made mamyg §go.
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Lesson #1: The Pyramids
Audience: Primary

Standards: History and Social Science Standards afearning in Virginia
1.4 — The student will develop map skills by
a) recognizing basic map symbols, includingneziees to land, water, cities, and roads;
b) using cardinal directions on maps

Materials/Time/Space: crayons,overhead projector; overhead markers; picture ebGPyramids;
wall map in room; map of school and car in parktgsimplified Egypt maps (including Giza, Cairo,
Mediterranean Sea, Alexandria, Crete, and at feastther cities) with instructions; multiple cleei
guestion handout; one full hour; typical classragpace; average class size (roughly 20 students)

Lesson Description:

Anticipatory Set:

Present the class with a picture of the Great Piglmiat Giza and begin discussion of them. (See
Background Information.) Then on a different mdpw them were Giza is relative to Cairo, the
capital of Egypt, the Mediterranean Sea, whichuisdesired ending location, and Alexandria, a
popular port. Then ask the students, “If we weréhe Pyramids in what city? (wait for answer) and
we wanted to go to Cairo or Alexandria near the itéechnean Sea, which direction would we go?”
At this point in the lesson it is perfectly accdpésif the students say answers such as “up” owtdo

Objective and Its Purpose:
1. Given a map of the Mediterranean Sea and Egypsttidents will use cardinal directions
when describing map routes.

Input/Modeling:

On an overhead, the teacher will present the stadeith a map of the school and also a compass rose
on the map, demonstrating which direction is nathuth, east, and west. The teacher will then
explain that the X marks where the students anthexaare, and the car symbol represents her car in
the parking lot, where she forgot her purse thismmg. The teacher will walk through a
demonstration of how she needs to first go NohtintEast in order to reach her car and retrieve her
purse. She will write the cardinal directions nexthe corresponding lines along with arrows to
indicate which direction the lines are going. Sfikexplain to the students that drawing a linetba

map is not enough information, and that the stuglkave to write the direction down to give the most
information.

Check for Understanding:

Using a different overhead, the teacher will noavddifferent routes on the map from one specific
location to another and say which direction sheageling. For this overhead, it would be a map
identical to the map presented earlier in the lesdaring the anticipatory set. The teacher waitiait
out in Giza and say she wants to buy suppliesétpihg to build the Pyramids, and she needs tdoget
Cairo. During this period of the lesson, the teschill have the students vote on the best diradio
go. For the example above, the teacher will sBigdse raise your hand if you think | should go
East?” The teacher will continue to do this fdrtla¢ directions, with (hopefully) the majority tife
students voting on North. [If the teacher thinkattthe concept of one direction might be too dasy
the majority of the students, she can ask themwtwo directions does she need to go from Giza to
Alexandria.]
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Guided Practice:

Students will receive a simple map containing Gré€ro, Giza (identified by a picture of the
pyramids), and Alexandria, and at least four otfitées that the teacher might want to include later
the Egypt lesson. The teacher will then say tiHewiang directions:

1. Pretending you are a worker at the Pyramids in Giaa decide you need to go to Cairo
for supplies. Using your red crayon, draw a lir@f Giza to Cairo. Then label that line
with the cardinal direction you are following.

2. After stopping in Cairo, you realize you need msupplies that what Cairo has, so you
need to go to Alexandria. Take your green cragoay a line from Cairo to Alexandria,
the label the line with the cardinal direction. niRamber, sometimes we have to go in two
different directions, like South AND West, so kdkpt in mind. You might have to draw
two different lines along the grid, and label thesth two different directions.

3. Finally, after all the traveling, you decide yoledea vacation. The perfect spot is located
on the island of Crete in the Mediterranean SeakeTyour purple crayon and draw that
line and also label with the cardinal directiomemember, you might need two directions.

During this time, while the teacher is giving ingttions, she is to be walking around the room and
looking at the work of the students to make suag tiiey are understanding the concept of cardinal
directions.

Independent Practice:

The students will then have a set of instructitmsated at the top of the map, with more directions
and stops for them to “travel to.” (See attachegbrn The students will follow the instructionglaeir
own pace, while the teacher continues to circulateughout the classroom, answering any questions
that might arouse.

Closure:

The teacher will gather up the maps, and go ovectirect answers on the overhead. She will ask
guestions such as, “Sarah, what direction did yyuitswas from Cairo to Alexandria?”. She can do
this for all the questions on the map, or justlacddew, depending on the time remaining. Shé wil
remind them that if there is any confusion, mospsiaave a compass somewhere on them, and that
will help the students if they are stuck on a gaatldirection. As a final activity, the teachetlyiass
out the multiple choice question, and have theesttgdturn those in when completed.

Evaluation:
Formative: The teacher will circulate throughout the classraord look at individual maps
being done by the students.
Summative: The teacher will evaluate the individual maps andtipie choice questions
completed by the students.

Background Information/Content:
The pyramids were massive structures that weré thwilsands of years ago as tombs or graves to
protect the bodies of the pharaohs, which werditings of Egypt. Slaves built the Pyramids using
huge blocks of stone. These stone blocks werér@ut larger rocks with simple tools, like chisels,
saws, and hammers. Because each stone was sq tieastone came from areas very close to the
building site so that it did not need to be tramtgmblong distances. There are many different
pyramids in Egypt, but the most famous ones afeiza, Egypt.

Though the stones themselves came from the sutigiarea, many of the tools and laborers
had to be brought in from cities near the Mediteeen Sea. Therefore, it was very important that th
laborers and the overseers knew their directidrigey used the words North, South, East, and West in

12



order to tell which direction something was. Naatid South originated in response to the North and
South Poles. East comes from a Latin word medimiagn,” which is fitting as the sun rises in the
East. Finally, West comes from a Latin word megrfgvening,” which is the direction that the sun
sets. Together, all four of these directions,theecardinal directions. Many times, the cardinal
directions are depicted on maps in the form ofragass rose, which depict the orientation of the
cardinal directions.

Key Map Conceptsardinal directions (north, south, east, west) @mpass rose

13



Name

If you are at the pyramids and need to go to Cairo,
which direction should you go?

A. South
B. North
C. East

14



Name

Instructions:

1. Your vacation in Crete is over, a
you need to go visit family in Luxor
your crayon to draw your pé
label with cardinal directions.

2. After 3 days in Luxor, your famil
decides to go to the beach in Berel
your pink crayon to draw your path
label with cardinal directions.

ALEXANDRIA
CAIRO
GIZA
DAHAB
MUT NILE RIVER
LUXOR
BERENICE
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Lesson 2: Maybe It's Maybelline, Maybe It's Mud?
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Lesson 3 King Tut: Ruler of Egypt

Grade 5 Duration: 1 hour: Whole group instruction, 20 students
Standards addressed
Virginia Standards of Learning:
U.S.1.1 — The student will develop skills for histal and geographical analysis, including theigbil
to:

b) make connections between past and present

e) evaluate and discuss issues orally and initmg
National Social Studies Standards:
a) demonstrate an understanding of concepts such ede, status, and social class in describing
the interactions of individuals and social groups

Objective

Using artifacts from King Tut’s tomb, the studeritiw

1. Describe what kind of person King Tut was bgvaering questions and sharing their responses
with the class

2. Differentiate role, status and social class for fin King (Tutankamum) compared to average
citizens.

Resources

Map to locate Egypt

Overhead projectors with artifacts

Content and Instructional Strategies

Introduction: When students enter the classroom, have threetsligguresentative of your life, a
statue of a dog, a book, and a laptop, on your.d&sk students to look at the objects and try to
determine what they reveal about your life. Askithe explain their reasoning.

Tell students that archaeologists look at old disjfom people who lived in the past to learn
about those people and the places they lived. iExgiat those objects are calladifacts Tell the
class that they will be looking at pictures of fatts found in the tomb of King Tut, a ruler whedd
in Egypt (show the students Egypt on the globmap to try to learn more about him and where he
lived.

Content Focus: Show the students the following images of artiféidsn King Tut's tomb:

Ivory and stone braceletSar studsAlabaster perfume vasgenet game boar@old gilded wooden
chariot Chair, andChest Show the students the following artifacts depgthe life of an average
citizen in Egypt: Carpenter's Workshop and Brigides in the New Kingdom

Hand out a sheet of paper with the following quesito each student and have them complete the
guestions individually:

What do these artifacts tell you about King Tut?

Can you tell what types of things were importantin?

What might these objects tell us about the lifa &fing in ancient Egypt?

What might these objects tell us about the lif¢hefaverage Egyptian in general?

After everyone has completed the worksheet, hawstildents share their responses with the class,
while you record the answers on the board.
(http://www.nationalgeographic.com/xpeditions/less06/gk2/kingtut.htm)l

23



Tell the students that King Tut came to power dfisrparents died when he was only 9 years old.

Ask the class how old they are now. Ask what githég were in when they were 9. As a class,
discuss what their life was like when they wereé/@hat types of things would they have to sacrifce

be a ruler? How would they have a ruled a kingd®f® would they trust to help them? After the
class has discussed these topics tell them that Kuh died at the early age of 17. He only ruled&o
years and in that time was not able to do anytmegt. He was mummified and put in a tomb that was
not meant for him. As such he was left undisturtoe,245 years.
(http://www.idahoptv.org/ntti/nttilessons/lessons20fortimer.htm

Closure: As a class, use the knowledge gained from thi®fess construct a graphic organizer
summarizing what is known about King Tut. Use btenk graphic organizer provided as a starting
point.

Evaluation:

Formative evaluation will take place during thestas, by completing the worksheet related to King
Tut’s artifacts, and contributing to the creatidrilee graphic organizer (Structural Comparison).
Summative evaluation: See attached multiple chogiesstion.

Background information:
Key Terms:
artifact — any object made, modified, or used bgple
social class — theierarchicaldistinctions between individuals or groupsotietiesor cultures
status — the relative position or standing of peapla society
Pharaoh — a king or queen in ancient Egypt whowa@shipped as a god
Tutankhamun, or better known as King Tut, was agdtawho accomplished little in his life.
He did not expand Egypt’s borders nor enjoy triuarghvictories like the many pharaohs before him;
however, he is the most recognized and probablynib&t famous pharaoh today due to the discovery
of his tomb full of treasure in 1922. Up until thiscovery of King Tut’s tomb, it was believed tladit
royal tombs had been robbed and drained of themstire. For the first time, a tomb, which was
almost intact, had been discovered and remaineatkhittom robbers for thousands of years. The tomb
revealed an elaborate lifestyle that many peopliédconly dream about as well as providing clues and
insight into King Tut’s life and how he lived. Evémough little is known about Tutankhamen'’s life,
we do know that he was given the throne at a yageg and died after about 8 years of being pharaoh.
During this lesson, students will investigate sartdacts found in King Tut’s tomb and use this
information to make inferences about his life.
King Tut. (2005). Tutankamun’s Life.Retrieved October 25, 2007 from
http://www.kingtutone.com/tutankhamun/life/
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Summative Multiple Choice Question:
Which of the following represents an object foun&ing Tut's tomb, symbolizing high social status:
(@) hoe
(b) senet board
(c) adze
correct answer: b
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lvory and Stone Bracelets

Points of discussion:
The ivory ring on the left has a fluted exteriorfage and a triangular profile; on both sides the
pattern is broken by an inset bronze or coppeepiecribed in gold and fixed with rivets.
On one side the inscription gives Tutankhamunsrthmame, Nebkheperura, followed by the
epithet "ruler of order."
On the other side, the plate bears the king's theanl personal names, with the appropriate
titles, and a heraldic device consisting of thegkimthe form of aphinxtrampling underfoot
an Asiatic enemy.
The stone ring on the right, which is made of fjuality crystalline limestone, was found
broken.
The type of ring, known by the name mesketu, istragad in historical texts and made of
gold, it was one of the pieces of jewelry giverstddiers and officials as a reward for
distinguished services.

The Tutankhamun Exhibit. (2005Jewelry and OrnamentatiorRetrieved October 25, 2007 from
http://touregypt.net/museum/tutl3.htm
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Ear Studs

Points of Discussion:
At least three pairs were included in his funeeguipment, two of gold inlaid with
semiprecious stones and the more modest examepfesincomplete - illustrated here.
When worn, the only part of the ear stud that cinddeen was the outer boss; it might be plain
or decorated. In these studs the greater partabf lpass is made of reddish black resin, a
substance used in many pieces of Tutankhaneiuuégry.

The Tutankhamun Exhibit. (2005Jewelry and OrnamentatiorRetrieved October 25, 2007 from
http://touregypt.net/museum/earstudpage.htm
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Alabaster Perfume Vase

Points of Discussion:
The idea conveyed by this piece’s symbolism is thatNile will provide the king and queen,
whose names are inscribed on the vase, with iteents

In the openwork panels of the stand beneath the aresfigures of falcons with solar disks

mounted on th&ieroglyphicsign for "gold”, protecting with their outspreadihgs the
cartouches inscribed with King Tut's name.

The piece is embellished with gold and paintedyivor

The Tutankhamun Exhibit. (2005%tatues, Sculptures, and ContaineRetrieved October 25, 2007
from http://touregypt.net/museum/tutl26.htm
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Senet Game Board

Points of Discussion:

Senet was a game that was frequently played int=gyg it was believed that the deceased
would continue to play the game in the afterlife.

Four game boards of various sizes were found img Kiat's tomb.

Nothing is known with certainty about the rulegtdy for either game, but it is believed that
the aim of each player in senet was to be thetbrstach the square at the angle of the L-
shaped arrangement inscribed with three signs mgéahappiness, beauty".

The Tutankhamun Exhibit. (2005Pther Items Retrieved October 25, 2007 from
http://touregypt.net/museum/tutl69.htm.
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Gold Gilded Wooden Chatriot

Points of Discussion:
Until the discovery of Tutankhamun's tomb only teamplete vehicles were known - one now
in Florence and another from the tombYafya and Tjuyu
The burial of Tutankhamun yielded six complete distmantled chariots of unparalleled
richness and sophistication

The Tutankhamun Exhibit. (2005Pther Items Retrieved October 25, 2007 from
http://touregypt.net/museum/tutl72.htm
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Chair

Points of Discussion:
Made perhaps of the timber commonly called "ceddebanon” (believed to be Cilician fir),
this chair closely resembles the golden thronééndesign of it's lower part.
On the back panel is a superbly carved figure efgibd of eternityideh, with a "life” sign
slung over his right arm and holding in each hamdtahed palm rib, attached at the base to the
sign for "100,000" mounted on a coil of rope.
At the top of each palm rib is a solar disk andradbom whose hood is suspended a banner
inscribed with the King Tut's name. The inscripgogmphasize the divine origin of the king.

The Tutankhamun Exhibit. (2005kurniture and Boxes Retrieved October 25, 2007 from
http://touregypt.net/museum/chair3page.htm
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Chest

Points of Discussion:
This gilded wood chest from King Tutankhamun's tamimlaid with ivory, ebony, and various
colored pastes.
It is in the shape of a cartouche, which is an digale enclosing a sovereign's name.

National Geographic News. (2007)utankhamun: The Golden Beyondetrieved October 25,
2007 from
http://news.nationalgeographic.com/news/2004/1 lthumdleries/king tut/photo3.html
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Carpenter’'s Workshop

Points of Discussion:
Carpentry was a popular trade in ancient Egypt,thadvork was tiring while the working
conditions were often poor.
The following is an excerpt from ti&atire of the Tradesn Ancient Egyptian composition
detailing the differences amongst classes in Egggarding life as a carpenter:
“Every carpenter who picks up the adze is moredtitean a peasant. His field is the wood, his hoe
is the axe. There is no end to his labour. He basdrk more than his arms are capable of. At
night he lights a lamp (to be able to continue virogl.”

Ancient Egypt. (2006)Carpenters and their toalsRetrieved October 26, 2007 from
http://www.reshafim.orq.il/ad/egypt/trades/carpesitam
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Bricklayers in the New Kingdom

Points of Discussion:
Being a bricklayer meant doing a lot of had manaladr, including hauling the wet mud from

some river bank, mixing it with straw using hoesupng it into the mould - bending over, and

finally, after the sun had dried the bricks, cargythem on the back to the building site and

laying them.

The following is a description of the life of a tklayer from theSatire of the Tradesn

Ancient Egyptian composition detailing the diffeces amongst classes in Egypt:
“I shall also describe to you the bricklayer. Higlkeys are painful. When he must be outside in
the wind, he lays bricks without a garment. Hig zeh cord for his back, a string for his buttocks
His strength has vanished through fatigue andr&g$, kneading all his excrement. He eats bread
with his fingers, although he washes himself baeanday.”

Ancient Egypt. (2006)Building in Ancient Egypt Retrieved October 26, 2007 from
http://www.reshafim.orq.il/ad/egypt/building/indétmIl#tools
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Structural Comparison of Pharaohs and the Genetdidin Ancient Egypt
Characteristic Pharaohs General Public
Ornamentation

Recreation

Transportation
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Lesson #4: Returning Relics
Issue:Rights to Ancient Artifacts Grade Level:6" — 21 students

Standards: NCSSGlobal Connectionsd. [The student will] explore the causes, consegeg, and
possible solutions to persistent, contemporary,eandrging global issues, such as health,
security, resource alloctation, economic developreard environmental quality.

Objectives:

1. Upon completion of this student-initiated grqupject, students will present and debate the uario
points of view on the issue of returning Egyptiatifacts to the country of origin.

2. Students will share both arguments for and againeir point of view.

3. In a three paragraph final essay, studentsswitimarize the findings from the group research and
class discussion.

Materials: graphic organizer, worksheet for research inforamtcopies of article hand outs, access

to internet research sources

Time: One week

Essential Question Who should ultimately have the rights and possessf ancient Egyptian

artifacts?

Instructional Strategies:

This unit takes place over the course of one weék, an hour spent focused on social studies each o

the five days. On the first day, the teacher imiloduce the issue that the students will be disitigy

and presenting at the end of the week. The teagitleshare an entry from October 13, 1925 of

Howard Carter’s diaries during the fourth excavaseason in the tomb of Tutankhamen. The diary

entries of interest can be found at http://gritéshmus.ox.ac.uk/gri/4sea4not.html and on an athch

sheet. The students will be asked to answer hewwould feel if their efforts to preserve ancient
artifacts were challenged. How would they feeh#dy were Carter and had found so many antiquities
and their discoveries were being taken from thedr?the second day, students will be divided into
three different groups by the teacher. The grauipde individuals associated with museums,

Egyptians vying for the return of the artifactsgdahose associated with the private/black marleetetr

of artifacts. Students will work together with ithgroup, asking questions regarding the different

points of view, creating hypotheses, and findirffgrnmation to support their arguments for the
possession of the artifacts. The teacher will arege students to look at numerous sources of
information for facts and will provide them witHfew articles to start with. On the third day, stots
will be able to use lap-top computers to find addial newspaper and magazine articles associated
with the issue. Students will keep track of thretes by filling out a worksheet and graphic orgeani

The fourth day will be a final day for studentditmlize their information and prepare to shararthe

viewpoint with the class. On the fifth day, stutsewill divide their points up amongst the group

members and present their side to the rest ofl#ss.c During the presentation, other groups vell b

allowed to ask for specific details. While growgss presenting, the students will be filling inithe

graphic organizers with the different points ofwieStudents will be graded by their peers and by
their teacher based on their participation in tteaig discussion, their daily information gatheritigg
completeness of their graphic organizer, and orcdiméent of their final essay. A rubric will bevgn

to the students at the beginning of the week sotitiey understand how they will be graded on the

essay.

Evaluation/AssessmentFormative assessment: observations of studentissgon, participation,

guestions generation, and research. Studentshirafiton will be gathered on the worksheet and

graphic organizer. Students will list the souritesy consulted on the worksheet each day before
handing in their research to be reviewed for pragiig.

36



Summative Assessment: presentations will be gradsdd on participation and organization.
Students will also hand in an essay answering thept: Based on our in class discussion, explain
which group you think should have possession oftim@ent Egyptian artifacts (1pt.). Provide astea
three reasons in support of this group (3pts). |&rpmne of the weaknesses in this group’s position
(1pt.). Identify one of the opposing groups anavpte two claims this group would have for the
artifacts (3pts).

The rubric groupings for the essay are: 5 or fewegrpoints will be below expectations, 6 key psint

meets expectations, and 7 or 8 key points excequbctations.

Background Information:

The debate of who should have the rights to thiaets from ancient Egypt is a contemporary
issue that may never be completely resolved. Tanbstemples were explored hundreds of years ago
and artifacts were taken by the explorers. Todegve robbers still loot the ruins and sell thedgpto
private collectors. Egypt faced instabilities s government in the past but is now looking to
repossess the artifacts of its ancient people. r@ajer problem they are faced with is that the gem
are dispersed across the globe. Additionally, nadriie objects are in museums in nations who do
not want to relocate the artifacts that they haudied and preserved for years. The ultimate ehgk
for this sixth grade class is to decide where thjeais should be and provide support for their cboi
Sources (three examples of possible sources)

Source #1: This article from Art in Americaeveals Egypt’s efforts to contact numerous fareig

institutions to ask for the return of many antiggst The brief article included the list of aniiips

that the Egyptian government requested the returloese objects included the Rosetta stone, which

has been on display in the British Museum since218t bust of Queen Nefertiti from Berlin’s

Egyptian Museum, the Metropolitan Museum'’s statfeQueen Hatshepsut and Paris’s landmark

obelisk in the Place de la Concorde. The artilde encludes information from the British Museum'’s

spokesperson that was quoted as saying that theat&in of the stone would essentially disappoint
five million or so visitors who go to the museuntleyear.

"Egypt demands return of antiquities - Front Paggpatriation requested of several foreign
institutions - British Museum encouraged to retRosetta stone - Brief Article”. (2003). Art
in America FindArticles.com. Retrieved October 22, 2007#rfro
http://findarticles.com/p/articles/mi_m1248/is_9/&1108278513

Source #2: This article from CNN.com provides information rediag the market for antiquities.

The article focuses on the black market or trad#éexfal artifacts from ancient Egypt. Egypt faces

smuggling of its antiquities out of the country,tlat the objects can then be sold to private ctuts

in Western Europe. Securing the thousands of tanbdgemples, as well as the entire desert where

antiquities may be found is nearly impossible. #iddally, it is impossible to know just how many

pieces are stolen each year.

Young, G. (1996)Mummy's curse powerless against theft of Egyptifaats. Retrieved October 22,
2007 from http://www.cnn.com/WORLD/9606/18/egyptigunes/index.html

Source #3:The article shares the story of a museum in Atla@sorgia doing what no other museum

had done before, returning a mummy to Egypt. Theaum set an example for museums all over the

world, by voluntarily returning the mummy of Ramddmck to its original homeland.

Mayell, H. (2003)U.S. museum to return Ramses | mummy to E@¥ptrieved October 22, 2007
from http://news.nationalgeographic.com/news/200&030_030430_royalmummy.html
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Student Investigation:
Returning Antiquities to Egypt

1) Given the excerpt from the diary we read inglalsout the discovery of King Tut’'s tomb, record
one reason Egyptologists may be hesitant to reh@mrtifacts.

2) What questions do you have about the differeiritp of view regarding the possession rights ef th
ancient objects?

3) Investigate your questions by conducting furtlesearch. Record your findings below:

Question:

Hypothesis:

Resources Consulted:

Information discovered relevant to question:

Additional information discovered:

Additional questions:

Time devoted to today’s research:

Name: Date:
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Returning Antiquities to Egypt

1) Given the excerpt from the diary we read inglalsout the discovery of King Tut’'s tomb, record
one reason Egyptologists may be hesitant to rehemartifacts.

Egyptologist’s spent years gathering informatioerfgrming excavations, and preserving the objects
that they found in Egypt.

2) What questions do you have about the differeiritp of view regarding the possession rights ef th
ancient objects?

Why do the Ancient Egyptians want the artifactskoaow? What precautions are there to ensure that
preservation efforts will be upheld and artifaci mot be damaged if transported? Is there culyen

a high demand for antiquities from Ancient Egyps$7t legal to sell items from the temples and
tombs? Are museums legally bound to return iteoisgypt? Are stolen goods being returned to

Egypt?

3) Investigate your questions by conducting furtiesearch. Record your findings below:
Question:
Are stolen goods being returned to Egypt?

Hypothesis:
Egyptian artifacts stolen from Egypt and sold tlgiothe black market trade are being discovered and
returned to the country of origin.

Resources Consulted:
El-Aref, N. (2004). Gathering the piecéd-Ahram WeeklyRetrieved October 22, 2007 from
http://weekly.ahram.org.eg/print/2004/705/eg3.htm

Information discovered relevant to question:

The United States gave Egypt back a granite ridetfhad been smuggled out of the country in the
1990s. The historic piece was spotted by a Fré&ugiptologist in Christie’s auction catalogue two
years ago. After being notified by the Egyptologisgypt’'s Supreme Council of Antiquities contacted
the auctioneers who then removed the item frons#he catalogue. U.S. authorities confiscated the
relief and then the relief was returned to Egyifaly has also agreed to return seven statueshantyg t
five objects currently exhibited in a museum in Karitaly.

Additional information discovered:

Several pieces are missing form the temple ane thir¢hem were sold at auction halls in New York
and London. The current whereabouts of the piao@sinknown.

A wave of repatriated antiquities is the resulEgilypt’'s warning that it would break ties with fagei
museums that display stolen antiquities.

Additional questions:
What actions are other nations taking to returrectisjand ensure their relations with Egypt arekept
Do all of the nations agree that they should returtiquities that are on display in their museums?

Time devoted to today’s research: 45 minutes
Name: Kimberley Thoresen Date: November 10. 2007
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Diary excerpts from Howard Carter’'s excavation afig<{Tut’s tomb.

October 3, 1925.
Saw Edgar 11 am this morning. He had not yet recka/reply to his cable to M. Lacau, re his reprtisg him at the
examination of the royal mummy.

Saw Lucas. We inspected the Tut.ankh.Amen exhibitise Museum, from the point of view of presereatil think
possibly there is a tendency of the throne darlgeaifittle and we decided that late next springwesld treat it with wax
which ought not only to brighten it up, but alsdpgh®® make a permanent preservative.

| was horrified to find that the silver stick (feW to the gold stick), now exhibited flat, in onftlee glass show cases, was
broken in two. This, | was told, was done by on¢hef European officials when showing it to M. Capdrthe Brussels
Museum. It seems a shame after all the troublegeagrving those precious objects and safely tratisgdhem to the
Museum, that they should be allowed to be handjegdsons that do not know how to handle antigsiitie

Arranged for motor car to be sent to Luxor on Mon¢tth).
October 13, 1925.
7am. Made preparations for raising the lid of tb&lgncased outer coffin.

Upon careful inspection of the coffin as it restethe sarcophagus, it was decided that the fagiral bronze handles
(two on each side) were sufficiently well presert@dupport the weight of the lid of the coffin aferefore could be
utilized in raising it, that is if it were possikte remove the bronze pins by which it was fixedhi® shell of the coffin.

The lid was fixed to the shell by means of ten ketongues securely riveted to the lid and fittéd corresponding
sockets in the thickness of the wooden sides o$liedl - four on each side, one at the head, amdabthe foot-end - where
they were held in place by the above mentioned Impéta.

As the coffin occupied nearly the whole of the fiteof the sarcophagus, leaving only a small sgdlceund, especially
at the head & foot ends, the space available foaeting the pins was very limited, but by carefdnipulation it was
found that they could be withdrawn without mucHidiflty, with the exception of the pin of the heaid where there was
only space enough to pull it half out and therefurd to be sawn (filed) through before the innédf ¢w@uld be withdrawn.

Having extracted the ten pins, the next procedure te place in position the necessary hoistingéadihis consisted of
two sets of three sheaf pulley-blocks, providedhwititomatic brakes, and fixed to an overhead ddaffdne pulleys being
so hung as to come immediately above the centitgedfd opposite each pair of handles. The pullegee then attached to
the handles of the lid by means of strong cordyslinthe coffin being protected from possible daenlag pads of wadding.
The tackle being in position, by midday the lid wasy slowly raised. It came up fairly readily wotlt mishap, revealing a
second anthropoid coffin, covered with a thin gassalinen sheet darkened and decayed, upon which lyiag over the
breast of the coffin floral garlands and a sepansgath of flowers placed on the emblems of theliead over the linen.

Underneath this thin linen sheet or shroud, ingdag glimpse could be obtained of elaborate maltwred glass inlay
upon fine gold work.

This was carried out by myself in the presence ofAMLucas and the assistance of the native Reidesundertaking was
completed by 12.45, the tomb closed to await phajaigic records before proceeding further. Some time spent last
summer working out the methods to be followed mabove undertaking and providing the necessaryaagps.

Note

The only ominous feature is that parts of the sdamffin visible through the linen covering, shoistihct efflorescence
incrusted upon the inlay and surface gold-work esmdlency of swelling here and there. This is celgadisconcerting, as
it suggests at some time the existence of humidigsibly from the mummy of the king, wrapped atated in the coffin
before being perfectly dry. If this is the casepitsservation will, | fear, not be so good as mignte been hoped for.
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Artifact #2

Ancient Egypt: Primary Activity
Before beginning the student activities, the teaghkk show a picture of hieroglyphics obtained
from the Muscarelle Museum and give the studetgsson on hieroglyphics and their
importance in ancient Egypt.
Background Information: The ancient Egyptians created a form of picturgiagiknown as
hieroglyphs thousands of years ago. Each pictusearsymbol representing something they
observed in their surroundings. Hieroglyphs wergtenm vertically (top to bottom) or
horizontally, and no punctuation was used. Hierplggywere used at first by a small group of
scribes to keep records. Later, they were carvetth@malls of tombs and temples, on obelisks,
and on sculpture. (Hieroglyph means "sacred camédhg.”) They were also written with pen
and colored ink on sheets of papyrus.
Student Activities:

1. Students will first study handout of ancient hidypdics. They will practice with
words provided by the teacher and compare withretimegroup (3-4 students
depending on class size).

2. After a sufficient amount of practice, studentd wikn be asked to write their names,
using hieroglyphics.

3. Once name is written, students will draw on theaing portion of the page, trying
to incorporate any stylistic techniques they refralin previous pictures shown (i.e.,
simple, clean lines).

4. The teacher will post the students’ drawings aradiinedroom so each student can see
other’s works.

Ancient Egypt: Intermediate Activity
Before beginning the student activities, the teaghk show a picture of hieroglyphics obtained
from the Muscarelle Museum and give the studetgsson on hieroglyphics and their
importance in ancient Egypt.
Background Information: The ancient Egyptians created a form of picturdiagiknown as
hieroglyphs around 3100 BC. Each picture was a symapresenting something they observed
in their surroundings. Hieroglyphs were writtenticaily (top to bottom) or horizontally (left to
right or right to left). There was no punctuaticsed. Hieroglyphs were used at first by a small
group of scribes to keep records. Later, they wareed (and then painted) on the walls of
tombs and temples, on obelisks, and on sculpthiiergglyph means "sacred carved writing.")
They were also written with pen and colored inksbeets of papyrus.
Student Activities:

1. Students will be grouped in 3’s or 4’s (dependingctass size). Each group will be
given a handout of ancient hieroglyphics and aeseg written with hieroglyphics,
created by the teacher. The groups will then dexifiie sentence together.

2. One student from each group will volunteer to répothe entire class the deciphered
sentence. (Each sentence will pertain to some aspaacient Egyptian culture.)

3. Then, on their individual sheets of “papyrus,” snts will pretend to be a pharaoh
and write a law or decree that they wish the peoptéeir land would obey. This
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must be written in hieroglyphics, and a model Wwél provided by the teacher.
(Decree must be at least 3-4 sentences long.)
Once completed, the teacher will ask 2-3 studenshare their work with the entire class. The
teacher will post the “decrees” around the room
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Artifact #2: Primary
Multiple Choice

What does this hieroglyphic word mean in English?

DNOIY =% —

A. pharaoh
B. glyphic
C. papyrus

Artifact #2: Intermediate
Multiple Choice

What does this sentence mean in English?

ol o s

AR %

A. The Nile River floods and recedes every season.
B. In Egypt’s history, women were known to be pharaohs
Egyptians wore long black wigs to show wealth atatus
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Artifact #3

from the Chrysler Museum of Art in Norfolk:

Félix Teynard

French (1817-1892)

Colossi (The One on the Right Called the Colosstis#@mnon) Quarna (Thebes)1851-52
Salted paper print from waxed paper negative

Museum purchase and gift of Alice Frank 93.47

In 1851 and 1852 Félix Teynard, a civil engineeyeled throughout Egypt recording the
country's landscape and architectural monumenigard was interested in capturing the
patterns created by the contrasts of light and@hiadnd his photographs display a unique
balance of information and design. Originally issbeginning in 1853 Teynard's salted paper
prints were published in two volumes under the fyypte et Nubie: Sites et monum¢igss),
a travel album considered to be one of the masteepiof 19th-century photography.

http://collectiononline.chrysler.oro/OBJECT edip2gl=16671&page=1
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Background information on the Colossi of Memnon barfound here:
http://en.wikipedia.org/wiki/Colossi_of Memnon

Activities:

Primary :

Whole group: Read “The Finest Pharaoh of All” hgwart Ross. Explain to the class that in
Egypt, Pharaohs were given extra special treatnaanitoften their graves were memorialized
with giant statues such as the one shown in thengic

Small group: Divide students into groups of 3-4 asdign them a well known figure character
that they would be familiar with (i.e. any persdrcbaracter they would know about, such as
John Smith, George Washington, Johnny Appleseed, etave them brainstorm ideas of what
might be important objects in these people’s liwgl have them draw pictures of these items on
a large sheet of paper (i.e. ship for John Smiples for Johnny Appleseed, etc.) Explain that
in Egypt, the tombs of pharaohs, like the one gedaly the statues in the picture, were full of
items that were important to the pharaoh becauwseliblieved they would take everything with
them in the afterlife.

Individual: Have students create a sketch of tariss in the picture and teach them how to
write Amenhotep III's name in hieroglyphics at thattom of their sketch. Be sure to explain
that the statues in the picture marked the entrem@enenhotep IlI's grave.

Assessment: To be read aloud by the teacher isrolasis where the students cannot yet read:
In Egypt, the gravesites of important people, saglpharaohs, might be called

a) Pyramids

b) Tombs

c) Hieroglyphs

d) Sphinx

answer: (b)

Intermediate:

Whole group: Read “Inside the Tomb of TutankhamioywJacqueline Morley. Begin a
discussion of what we do to honor the dead. Askcthss to describe some of the ways we
honor people who have died in our families or comities. They might say that we have
funerals, bury the bodies at cemeteries, or widenms or stories about the deceased. Students of
some cultures might mention special holidays tbatmemorate their dead ancestors. Use a
graphic organizer to record the answers and pudlispiay in the classroom. Explain to the class
that in Egypt, Pharaohs were given extra spe@alntnent, and often their graves were
memorialized with giant statues such as the one/shio the picture.

(idea adapted from
http://www.nationalgeographic.com/xpeditions/less@ii/gk2/honoring.html)

Small group: Give each group of 3-4 students & adphe Pharaoh fact sheet. Have them use
the information on the sheet to make an acrostzzlpu Students are to write the words "The
Pharaoh" down the center of the page. Identifyweyds or sentences to write across the page
using the letters of the words "The Pharaoh". Eplam
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The most important person in Egypt
Hatshepsut, she ruled for 25 years
Make sureEgypt was protected and at peace

Pharaohs wore false beards
They wore &Head dress
Ruled overAll of Egypt
The FlailRepresented the God Osiris
Pharaohs werAlmost always men
One woman was Pharaoh - Cleopatra
The first Haraoh of Egypt was Menes
(idea adapted from
http://www.tki.org.nz/r/socialscience/curriculum/SEegyptian/index_e.php)

Individual: Pick a pharaoh from the list below aztwhduct a short research project where you
will answer the following questions:

1) Under which era did this pharaoh rule? (prenystold kingdom, middle kingdom, new
kingdom). Briefly describe the different eras atent Egypt

2) Describe one major accomplishment for whichgharaoh is known.

3) Describe what is known about his/her tomb.

Pharaohs

Akhenaten

Amenhotep Il
Cleopatra

Hatshepsut
Khufu

King Tut (Tutankhamun)
Ramses |I
Snefru

You may use books from the library, the websitdewgor any other sources you can find as
long as they are properly cited:

http://www.touregypt.net/kings.htm

http://www.osirisweb.com/egypt/egypt2.html

http://www.kingtutone.com/pharaohs/

Assessment: The names of the first and last pharaere:
a) King Tut and Hatshepsut

b) Cleopatra and Ramses I

c) Amenhotep Ill and Akhenaten

d) Menes and Cleopatra

answer: (d)
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Artifact #4

(A lesson on Egyptian hieroglyphics will be presentrior to the discussion about the Rosetta
stone)

Background Information: The Rosetta Stone is an Ancient Egyptian artiidath was
instrumental in advancing modern understandingexblglyphic writing. The stone is a slab
dating back to 196 BC. lIts inscription is a rogtlatree praising Egypt’s king Ptolemy V. It was
written on the stone three times: once in hierolgigg, once in demotic, and once in Greek.
Hieroglyphics and demotic are both Egyptian langusgyipts. The Rosetta Stone was
discovered by French troops in 1799 near the sedswin of Rosetta. In 1822, a French
Egyptologist named Jean Francois Champollion greathtributed to the decipherment of the
Egyptian hieroglyphics, thus unlocking a windowoiihe past. Since then, most of the remains
of other Egyptian writings have also been trandlatEhe stone now resides in the British
Museum, in London.

Rosetta Stondretrieved on October 22, 2007 from http://en.weki@a.org/wiki/Rosetta_Stone
Primary Level:

Whole Group: Students will view an image of the Rosetta stioom the website
http://www.projectrho.com/rocket/rosettaStone.jsgpeclass, prior to the introduction of the
background information. Students will be askedtwhay think the object iDiscussion
QuestionsWhat do you see on this stone? Do any of the imggkook familiar?

Teacher will read the background information toshedents.

Independent:Students will each receive a copy of a made up coeted to simulate
deciphering of foreign language scripts. They t#n decipher a phrase in the code. After
everyone has finished with the decoding, they stikire what the sentence said.

Small Group: Once the students have practiced decoding tresphthey will then work in

small groups to write a sentence about the RoSéttiae in the code. Each group will then pass
their coded sentence to another group to deciplilerying students to act as Egyptologists.
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Artifact #4: Rosetta Stone
(A lesson on Egyptian hieroglyphics will be prdsdrprior to the lesson on the Rosetta Stone)
Background Information: The Rosetta Stone is an Ancient Egyptian artiidath was
instrumental in advancing modern understandingexblglyphic writing. The stone is a slab
dating back to 196 BC. lIts inscription is a rogtlatree praising Egypt’s king Ptolemy V. It was
written on the stone three times: once in hierolgigg, once in demotic, and once in Greek.
Hieroglyphics and demotic are both Egyptian langusgyipts. The Rosetta Stone was
discovered by French troops in 1799 near the seaswin of Rosetta. In 1822, a French
Egyptologist named Jean Francois Champollion greathtributed to the decipherment of the
Egyptian hieroglyphics, thus unlocking a windowoitihe past. Since then, most of the remains
of other Egyptian writings have also been trandlatEhe stone now resides in the British
Museum, in London.
Rosetta Stondretrieved on October 22, 2007 from http://en.weki@a.org/wiki/Rosetta_Stone
Intermediate Level:
Whole Group: The entire class will read through the backgrouridrmation together, view the
image of the Rosetta Stone, and read an excetpedfanslated text on the stone.
Direct Questions: Why is the Rosetta stone immbPtaWhat did it allow people to do?
IndependentNext the students will work individually to credtesir own language script. The
code should be recorded as a cipher, comparingdbngkters to the new symbols or letters.
The students will also create their own story alibaeinselves, as if they were a ruler of Ancient

Egypt.
Small Group:Students will work in pairs decoding the storieshdir fellow classmates.
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Multiple Choice Questions:
Primary Questions(Questions will be read aloud to the students pistures will be shown on
the board via the projector)
1. Which is a picture of the Rosetta Stone?
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Intermediate Questions{Circle the correct response)

1. What year was the Rosetta Stone created?
a. 1799 AD
b. 196 BC
c. 1906 AD

2. What country is the Rosetta Stone in today?
a. Egypt
b. United States
c. England

3. What language scripts are represented on the RdSethe?
a. Egyptian hieroglyphics, Egyptian demotic, and dlzdsGreek
b. English, French, and Spanish

c. Egyptian hieroglyphics, Egyptian demotic, and &ali
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Intermediate Level: Story of the Rosetta Stone

Synopsis in English

In the reign of the new king who was Lord of thad#ms, great in glory, the stabilizer of
Egypt, and also pious in matters relating to theésgsuperior to his adversaries, rectifier of
the life of men, Lord of the thirty-year periodkdiHephaestus the Great, King like the Sun,
the Great King of the Upper and Lower Lands, offgpof the Parent-loving gods, whom
Hephaestus has approved, to whom the Sun hasgiteny, living image of Zeus, Son of
the Sun, Ptolemy the ever-living, beloved by Ptah;

In the ninth year, when Aétus, son of Aétus, waaspiof Alexander and of the Savior gods
and the Brother gods and the Benefactor gods anBdhent-loving gods and the god
Manifest and Gracious; Pyrrha, the daughter ofitbg, beingathlophorusfor Bernice
Euergetis; Areia, the daughter of Diogenes, bearephorudor Arsinoé Philadelphus;
Irene, the daughter of Ptolemy, being priestegsrsinoé Philopator: on the fourth of the
month Xanicus, or according to the Egyptians tighteienth of Mecheir.

THE DECREE: The high priests and prophets, andetld® enter the inner shrine in order
to robe the gods, and those who wear the hawk'g,vaimd the sacred scribes, and all the
other priests who have assembled at Memphis b#ferking, from the various temples
throughout the country, for the feast of his reitgjithe kingdom, even that of Ptolemy the
ever-living, beloved by Ptah, the god Manifest &rdcious, which he received from his
Father, being assembled in the temple in Memplisstiy, declared: Since King Ptolemy,
the ever-living, beloved by Ptah, the god Manifesl Gracious, the son of King Ptolemy
and Queen Arsinog, the Parent-loving gods, has d@amgy benefactions to the temples and
to those who dwell in them, and also to all thaggexct to his rule, being from the beginning
a god born of a god and a goddess—Iike Horus,dheslsis and Osirus, who came to the
help of his Father Osirus; being benevolently diggbtoward the gods, has concentrated to
the temples revenues both of silver and of grand,fzas generously undergone many
expenses in order to lead Egypt to prosperity arestablish the temples... the gods have
rewarded him with health, victory, power, and alier good things, his sovereignty to
continue to him and his children forever

The complete Greek text, in English, is about 280@0 words in length, and is about 20
paragraphs long (average 80 words/paragraph).
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Primary Level Activity

First Row: English ~ Second Row: Language 1  ThirdvRicanguage 2

A|BICIDIEF/GH/I [J KL M
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= > 1?2 @[ V] ~{ "} i

Answer: THE ROSETTA STONE IS FROM ANCIENT EGYPT

Language 1.
& [>\&]]!

1=$+&=] &)~7]

Language 2:

\[>=&  +\

([> <
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Final Test Primary: Egypt

1. Which item did Ancient Egyptians use to preveyd infections?
a) Sunglasses

b) Konhl

c) Eyeshadow

Answer: b

2. What plant did the Egyptians use to make paper?

a) Pampas Grass

b) Pansy Violet

c) Papyrus Plant

Answer: c

3. Individual fibers of papyrus add what featuwrethe papyrus paper?
a) Green color.

b) Criss-cross pattern

c) A bad smell
Answer: b

4. Which is a picture of the Rosetta Stone?
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b)

c)

Answer: c

5. What does this hieroglyphic word mean in Edgliguse hieroglyph sheet provided)

DNODY =% —

a) papyrus
b) glyphic

c) pharaoh
Answer: a

6. If you are at the pyramids and need to go tedCaihich direction should you go?
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a) South
b) North
c) East
Answer: b

7. In Egypt, the gravesites of important peoplehsas pharaohs, might be called
a) Tombs

b) Pyramids

d) Sphinx

Answer: a
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Final Test Intermediate: Egypt
1. Papyrus paper is made out of what part of #pyus plant?

a) Papyrus flowers
b) Papyrus root

c) Papyrus pulp
Answer: c

2a. In Egypt, writing was most likely found on whiside, or sides, of the papyrus paper?

a) Both

b) Recto
c) Verso
Answer: b

2b. Challenge Question:
For bonus points, explain your answer choice fasgjon number two.

3. What year was the Rosetta Stone created?
a) 1799 AD

b) 196 BC

c) 1906 AD

Answer: b

4. What country is the Rosetta Stone in today?
a) Egypt

b) United States

c¢) England

Answer: c

5. What language scripts are represented on teetRoStone?
a) Egyptian hieroglyphics, Egyptian demotic, arassical Greek
b) English, French, and Spanish

c) Egyptian hieroglyphics, Egyptian demotic, aralidin

Answer: a

6. What does this sentence mean in English? (esedhyph sheet provided)
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a) The Nile River floods and recedes every season.

b) In Egypt’s history, women were known to be ploasa

c) Egyptians wore long black wigs to show wealtd atatus.
Answer: a

7. The names of the first and last pharaohs were:
a) King Tut and Hatshepsut

b) Cleopatra and Ramses Il

c) Menes and Cleopatra

Answer: c

8. Which of the following represents an objectrfdun King Tut's tomb, symbolizing high
social status:

a) hoe

b) senet board

c) adze

Answer: b

Essay:

1. Based on our in class discussion, explain wgrolup you think should have possession of
the ancient Egyptian artifacts (1pt.). Providéeast three reasons in support of this group
(3pts). Explain one of the weaknesses in this gjsoposition (1pt.). Identify one of the
opposing groups and provide two claims this grooplal have for the artifacts (3pts).

8 points total
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2. Describe the shape of the social structurenaiént Egypt (1 pt.). Identify the different
groups of people in Ancient Egypt by completing degram above (1pt.). Pick two groups and
provide three aspects about their lives (i..e. jblosising, legal rights, clothing, etc.). (6 p&.)
points total
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Rubrics for Assessment

Primary Rubric: Student’s label for the score releid & number correct is written.

Laborer: Craftsperson: Pharaoh: Student’s
Below Meets Above Score
Expectations Expectations Expectations
Multiple Choice 4 or fewer 5out of 7 6 or 7 out of 7

Correct

Intermediate Rubric: Student’s score is recordatitataled in the student’s score column.

Below Meets Exceeds Student’s Score
Expectations Expectations Expectations | for Each Section
50% Multiple 5 or fewer 6 of out 8 7 or 8 out of 8
Choice Correct (63% and below (75%) (88% and above
25% Essay on | 5 or fewer points 6 points present| 7 or more points
Inquiry Lesson present (75%) present

(63% and below

(88% and above

25% Essay on
Unit Information

5 or fewer points

6 points present

7 or more points

present (75%) present
(63% and below (88% and above
Score for
Student:
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Appendix A

Virginia Standards of Learning
K.4  The student will use simple maps and globes to
a) develop an awareness that a map is a drawing laica po show where things are
located and that a globe is a round model of théhEa
b) describe places referenced in stories and reasiliations;
c) locate land and water features.
1.4 The student will develop map skills by
a) recognizing basic map symbols, including refereiocdand, water, cities, and

roads;
b) using cardinal directions on maps;
15 The student will construct a simple map ofraifiar area, using basic map symbols in
the map legend.
1.6 The student will describe how location, climabted physical surroundings affect the
way people live, including their food, clothingedter, transportation, and recreation.
2.1 The student will explain how the contributiarisancient China and Egypt have

influenced the present world in terms of architegtinventions, the calendar, and
written language.
2.4 The student will develop map skills by
a) locating China and Egypt on world maps;
c) comparing the climate, land, and plant life of #hesgions;
d) describing how people in these regions adapt o émeironment.
2.6 The student will demonstrate map skills by tacsing simple maps, using title, map
legend, and compass rose.
3.10 The student will recognize why governmentdsassary in the classroom, school, and
community by
a) explaining the purpose of rules and laws;
b) explaining that the basic purposes of governmemt@amake laws, carry out laws,
and decide if laws have been broken;
c) explaining that government protects the rights aragberty of individuals.
The National History Standards
Standard I. Chronological Thinking
a. Distinguish between past, present, and future time.
b. Identify in historical narratives the temporal stiwre of a historical narrative or story.
Standard Il. Historical Comprehension
e. draw upon the data in historical maps
f. utilized visual and mathematical data represeéim chartes, tables, pie and bar graphs,
flow charts, and Venn diagrams, and other graptgamzers
g. draw upon the visual data presented in photdgrgmaintings, cartoons, and architectural
drawings
Standard lll. Historical Analysis and Interpretatio
f. compare different stories about a historicalifeg era, or event
Standard IV. Historical Research Capabilities
a. formulate historical questions
b. obtain historical data
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Standard V. Historical Issues — Analysis and Decid¥laking
d. evaluate alternative courses of action
e. formulate a position or course of action omsane

National Standards for Art Education

Visual Arts Content Standard 2: Using knowledgstafictures and functions

Visual Arts Content Standard 4: Understanding fisaal arts in relation to history and cultures
Visual Arts Content Standard 5: Reflecting upon asskessing the characteristics and merits of
their work and the work of others.

National Social Studies Standards
Content Standard 1: Time, Continuity, and Chaffiggely and Middle Grades)

d. Identify and use processes important to reconstrueind reinterpreting the past, such as
using a variety of sources; providing, validatingd weighing the evidence for claims;
checking credibility of sources; and searchingdausality.

f. use knowledge of facts and concepts drawn fronotyisalong with methods of
historical inquiry, to inform decision making abaurtd action taking on public issues.

Content Standard 2: Individuals, Groups, and lastihs
Early Grades

b. give examples of and explain group and instituti@am@uences such as religious beliefes,
laws, and peer pressure, or people, events ancpteraf culture

g. Show how group and institutions work to meet indizal needs and promote the
common good, and identify examples of where théydado so.

Middle Grades

a. demonstrate an understanding of concepts sucHeastatus, and social class in
describing the interactions of individuals and abgroups

b. analyze group and institutional influences on pepgeVvents, and elements of culture

d. identify and describe examples of tensions betviedief systems and government
policies and laws

National Geography Standards

THE WORLD IN SPATIAL TERMS:

STANDARD 1: How to use maps and other geograplpcagentations, tools, and technologies
to acquire, process, and report information.

PLACES AND REGIONS:

STANDARD 4: The physical and human characteristicglaces.

STANDARD 6: How culture and experience influenceple's perception of places and regions.
PHYSICAL SYSTEMS:

STANDARD 7: The physical processes that shape #tiems of Earth's surface.

HUMAN SYSTEMS:

STANDARD 9: The characteristics, distribution, angyration of human populations on Earth's
surface.

STANDARD 11: The patterns and networks of econoimierdependence on Earth's surface.
ENVIRONMENT AND SOCIETY:

STANDARD 14: How human actions modify the physiealironment.

STANDARD 16: The changes that occur in the meanisg, distribution, and importance of
resources.
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